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Abstract
Reading is a necessary skill and habit that adolescents need to carry into adulthood to set
them on a more advantageous life trajectory. As students reach adolescence and their interest and
engagement in reading tends to decrease, it is vital for educators to implement strategies and
structures to promote engagement, passion and interesting in reading. Three key factors of
increasing engagement are to build a community of readers, implement choice reading, and
provide texts representing a variety of identities, cultures, traditions and voices.
Research has proven that students are more engaged in reading when they feel part of a
community, are able to share their reading experiences, and encourage one another in reading. Part
of this is allowing students to choose their own texts based on their own personal interests. Students
are more likely to be engaged in reading when they can either relate to the identities they are
reading about or when they are learning about new identities they are unfamiliar with. This
supports the necessity of having a wide range of available texts for students to choose from.
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Chapter 1: Problem Statement
Problem Statement
Researchers such as McKenna, Kear, and Ellsworth (1995) have widely noted that as
children become adolescents their motivation, engagement, and interest in reading decreases.
Although this is the case, research from Ahlfeld (2020) highlights the importance of adolescent
reading behaviors and habits and the long-term benefits of becoming a lifelong reader. Since the
value of these practices is known, yet the disinterest is also known, the issue at hand focuses on
how to engage and motivate adolescent readers and foster interest and enjoyment in reading
(Wilkinson, Andries et al., 2020). There may be many factors that contribute to an adolescent’s
disengagement or disinterest in reading, such as lack of narrative transportation or extrinsic
motivations rather than students being intrinsically motivated, as well as the increased pressures
to perform well on standardized tests (Kozak & Recchia, 2018; Visco, 2019). With that being said,
there are also many ways that researchers have found to help this issue, such as providing students
choice and access to texts, developing a reading community, and providing students with
opportunities to engage with texts that are representative of a variety of cultures, voices, traditions,
and experiences (Ahlfeld, 2020; Kozak & Recchia, 2018; Wilhelm, 2016).
Importance and Rationale of Project
Addressing this problem is important because of the lifelong impacts disengagement or
disinterest in reading can have on an adolescent. Research shows that children who grow up in
print-rich environments and have developed strong reading habits have increased reading and math
competencies later in life (Barnes & Puccioni, 2017). This then results in increased graduation
rates and increased job opportunities, setting these children on a more advantageous trajectory.
Research also supports that the benefits of reading also include social-emotional awareness and
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one's ability to understand emotions and the motivations of others (Kozak & Recchia, 2018). Thus,
if this issue regarding disengagement in adolescent readers persists, there could be a drop in
graduation rates, lack of people entering the workforce, and lack of social-emotional awareness.
In addition to the importance of lifelong reading habits, it is also important to note the other
cognitive and academic benefits of reading. Wilkinson et al. (2020) summarizes research findings
that “students who read more books have better general knowledge, verbal abilities, reading
comprehension/speed/accuracy, spelling skill, and school achievement” (p. 157). This shows us
that reading provides students with foundational skills that help in their daily educational lives,
which in the long run leads to their lifelong trajectory. The more students are developing these
skills, the more likely they are to be set on a path of success.
Background of the Project
Janice Dole (2004) provides a robust explanation of the Elementary and Secondary
Education Act (ESEA), specifically the implementation and revisions of the Title I program and
its impacts on the history of reading instruction. In 1965, the Title I program was first implemented
and not only provided schools with funding for reading education, but its specific purpose was to
help improve reading achievement in schools with a large population of their students living in
poverty. With this program, the primary focus was on reading specialists pulling low achieving
readers from the general classroom setting to provide small group instruction while classroom
teachers continued teaching the majority of students. With this being the model in place, low
achieving readers had little interaction with their classroom teachers as they spent a lot of their
instructional time being pulled from the classroom setting. After this program was implemented
and monitored for a time, data showed this program was not producing the results they hoped for
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as low achieving readers did not retain the progress they made once they returned to the classroom
setting.
In 2000, the ESEA was revised, and a new Title I program was introduced, although the
end goal of helping improve reading achievement remained the same. One of the revisions to the
new Title I program was that all reading teachers need to be highly qualified to teach reading. Dole
(2004) mentions a study that Harvard researchers conducted in 2002, which found that different
models of reading reform did not have a significant impact on reading achievement, however,
teacher impact did. “In other words, the teacher was more important than the reading models or
programs” (464). With that being said, Quatroche, Bean and Hamilton (2001) suggest that the role
of a reading specialist should shift from working with students to be more of a reading coach that
mentors teachers and helps advise in lesson planning, team-teaching, modeling, and providing
feedback. That is, reading specialists should spend more time acting as literacy coaches, in an
effort to grow and improve teacher instruction. With this shift, teacher instruction will be
improved, meaning students will be impacted by better classroom instruction. The more time
literacy coaches spend helping teachers implement strategies and structures to help engage readers,
the more these readers will benefit from this impact. Rather than pulling students for small group
instruction, literacy coaches can support teachers in building classroom communities of readers.
When we think about the issue of disengaged readers, it is important to recognize that
historically, struggling readers have been separated from the general classroom setting and
separated from their classroom teacher rather than being immersed in the classroom community.
Ahlfield (2020) makes the statement that, “We want to create an educational environment that
produces children who will read rather than merely children who can read” (p. 188). While reading
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intervention instruction is valuable, this should also be paired with strategies or structures that
promote reading engagement and enjoyment.
In 2002, the Reading First initiative as part of the No Child Left Behind Act was put into
place to provide teachers with professional development specifically surrounding evidence-based
reading instruction. As part of this initiative, schools received grants and were instructed to hire
literacy coaches who would provide these professional development opportunities. The
assumption was that if time was spent providing professional development, teachers would
improve their literacy instruction and in turn improve reading achievement. Elish-Piper and
L’Allier (2011) conducted a study to see whether the impact of literacy coaches was significant on
student achievement. They found that there were statistically significant gains in student
achievement, meaning that the time literacy coaches spent in helping teachers was beneficial to
student learning. Hathaway, Martin and Mraz (2016) explain how the role of literacy coach was
absorbed into the role of reading specialist, and as the roles merged, the focus shifted from reading
specialists solely instructing small groups of struggling readers to instructing, aiding, and
mentoring teachers, which Elish-Piper and L’Allier (2011) have proven is a better means to
increasing student achievement. Furthermore, Katz (2013) notes the benefits of academic inclusion
and social inclusion, saying that social inclusion increases emotional well-being, citizenship, and
mental health, which leads to academic motivation and achievement. The more that students are
included in the general classroom setting, the more likely they are to be motivated and engaged.
Today, standardized testing has increasingly become a focus and a pressure that the
education system has put on both teachers and students in the United States. Visco (2019) mentions
that because of this, instruction becomes focused on preparing students to pass a test, which leads
to disengagement and “this lack of buy-in leads to a lack of understanding” (p. 88). Rather than
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students learning material that is connected to their interests or values, students are learning
material or skills linked to a test, which in turn results in disengagement. Similarly, Ivey and
Broaddus (2000) highlight the fact that “pressures from high-stakes testing create confusion over
what ought to be taught in reading programs” (p. 76). Reading instruction should be focused on
cultivating engagement, motivation, and reading behaviors that foster lifelong learning rather than
solely being focused on how to help students take a test.
When recognizing the impacts that standardized testing pressure has on literacy instruction,
we start to see the value and importance of having a literacy coach to help implement buildingwide literacy programs to provide clarity and direction for literacy instruction. In a time where the
focus on standardized testing has caused students to become disengaged, literacy coaches can work
with teachers to implement strategies and structures that help foster engagement and motivation
rather than succumbing to the pressures of standardized testing at the cost of student interest and
enjoyment in reading. As previously mentioned, there are many ways to help increase student
engagement and interest in reading such as providing students choice and access to texts, building
a community of readers, and providing students with opportunities to engage with texts that are
representative of a variety of cultures, voices, traditions, and experiences (Ahlfeld, 2020; Kozak
& Recchia, 2018; Wilhelm, 2016). These are all things that a literacy coach could provide
information or professional development around and also help classroom teachers implement in
order to help increase student engagement.
Statement of Purpose
The purpose of this project is to address the issue of students becoming disengaged and
disinterested in reading by the time they reach adolescence. With this, the purpose is also to provide
educators with guidance as to how to motivate and engage students to become lifelong readers
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who find pleasure and enjoyment in reading. This project will focus on middle school students and
instructional strategies geared toward creating a community of engaged readers. The goal is to
provide educators with a presentation that offers them a “toolbox” of strategies and practices that
could be easily implemented to make steps toward increasing engagement in their classrooms.
Objectives of the Project
•

Students will develop reading habits that will increase their excitement and engagement

•

Students will explore choice reading that aligns with their personal passions and interests

•

Students will engage in conversations with peers about their reading interests

•

Teachers will have access to a presentation that introduces and explains strategies and
classroom structures that promote reading engagement

•

Teachers will have resources and materials they can use to easily implement strategies
and structures

•

Teachers will be equipped with tools that will help them build lifelong readers in their
own classrooms
Definition of Terms

Narrative transportation: the extent in which an individual is mentally absorbed into a narrative
story that they are reading, including attention, imagery, and feeling (Green & Brock,
2000).
Reading motivation: “the drive to read resulting from a comprehensive set of an individual's
beliefs about, attitudes toward, and goals for reading” (Conradi, Jang & McKenna, 2014,
p. 154).
Intrinsic motivation: “the drive to read for internal purposes, such as deriving pleasure, attaining
personal goals, or satisfying curiosity” (Conradi, Jang & McKenna, 2014, p. 154).
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Extrinsic motivation: “the drive to read for external purposes, such as rewards or recognition”
(Conradi, Jang & McKenna, 2014, p. 154).
Scope of Project
This project will introduce middle school students, ages 11 to 14, to reading behaviors and
practices that will encourage them to be engaged and excited about reading for enjoyment.
Teachers will be provided with guidance as to how to implement strategies into classroom
structures alongside their current curriculum that foster these reading behaviors and practices. This
project is intended to increase the engagement and interest in reading for middle school students.
This project is not intended to replace a curriculum, but rather supplement what teachers are
already doing in order to build intrinsically motivated readers. While this project is limited to
middle school students, some of the strategies and classroom structures could be adjusted for
elementary or high school settings.
A few potential limitations in the ability to successfully implement include the lack of
access and availability to a wide variety of texts for student choice, lack of flexibility and time
within given district curriculum, and shifting the classroom culture to being one of a community
of readers. Although these potential limitations exist, the goal is to take steps toward increasing
engagement and motivation amongst adolescent readers with the thought that even small changes
within the classroom setting will begin to bring personal interest and excitement surrounding
reading into the classroom community.
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Chapter Two: Literature Review
Introduction
As students move into their adolescent years, their interest and engagement in reading
decreases (McKenna, Kear, & Ellsworth, 1995). To increase student engagement and interest in
reading, teachers must focus on creating a reading community in the classroom (Ahlfeld, 2020),
promote choice reading (Wilhelm, 2016), and provide access to texts that have a wide
representation of culture, voices, and traditions (Kozak & Recchia, 2018).
When thinking about the implications of becoming a disengaged or disinterested reader, I
also think about my own students and my desire for them to have passion for reading. As an avid
reader myself, I desire this motivation, engagement, and excitement for my students to have as
readers. As previously mentioned, research shows that students become disengaged readers by the
time they reach adolescence, but I have also seen this apathy in my own students, which is the
driving force of this project. Research helps me understand why I am seeing this in my own
students. On the other hand, research can also help me work toward solutions within my own
classroom and hopefully provide others with resources to do the same.
To address the issue of adolescent reader disengagement, this literature review draws on
Rosenblatt’s reader response theory. This literature review will analyze research surrounding
building a classroom community of readers, choice reading, and providing texts that represent
identity, culture, traditions, and voice.
Theory/Rationale
The theoretical frame used to explore the problem of adolescent disengagement in reading
is Rosenblatt’s Reader Response Theory. Rosenblatt (1982) states, “Reading is a transaction, a
two-way process, involving a reader and a text at a particular time under particular circumstance”
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(p. 268). When referring to reading being a transaction, Rosenblatt is recognizing the contribution
that both the reader and the text have in the reading process. In this two-way process, the words in
the text and the author who wrote those words are trying to communicate a message to the reader.
In return, the reader brings their background knowledge and experiences to the text to discover
meaning rather than being a blank slate bringing nothing to the experience. Rosenblatt goes on to
describe how we need to take this into consideration when looking at reading curriculum. While
educators need to consider the texts in which students are interacting with, it is equally important
to create curriculum plans that anticipate what the readers will be bringing into the transactional
experience in terms of their past experiences or current realities, which are likely changing over
time.
Rosenblatt (1982) goes on to describe how a reader can approach a text in one of two ways:
efferent or aesthetic. Efferent refers to a reader desiring knowledge with their overall approach to
reading as being a means of taking away information. Aesthetic refers to a reader having feelings
and ideas attached to their reading and the desire for a story. In other words, a reader’s approach
to or attitude toward a text influences their interaction with the text.
When thinking about the issue at hand with disengaged adolescent readers, Rosenblatt’s
theory offers a grounding for why this is an issue as well as a grounding for possible solutions.
Rosenblatt (1960) describes the literary experience of reading and how this is impacted by a
reader’s past experiences as well as their current interests. She says, “We all know that there will
be no active evocation of the literary work, no such experience lived-through, if the text offers
little or no linkage with the past experiences and present interests, anxieties, and hopes of the
reader” (p. 305). By saying this, Rosenblatt is highlighting the necessity of a text and a reader
being linked by a reader’s experiences and ability to relate to what they are reading. Rosenblatt
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goes on to describe the need for a reader’s “readiness” when approaching a text. A reader may be
able to make sense of the words on the page, but if they are unable to make connections between
their own experiences and create new understandings, then the experience is lacking purpose.
Research/Evaluation
There are many strategies or structures that researchers have acknowledged are beneficial
to increasing adolescent engagement and interest in reading. The literature referenced below will
highlight the proven value of a reading community in the classroom, choice reading, as well as
texts that represent identity.
Community of Readers
Kelly Ahlfeld (2020) draws attention to the value of having a community of readers. What
she means by this is that students not only find books they are interested in reading, but then they
talk about them, share them, and are excited to enjoy books together. Ahlfeld draws on Donalyn
Miller’s Reading in the Wild by saying that “avid readers aren’t created in isolation” (p. 192)
meaning there is value in developing a reading community where students can share their reading
experiences.
Research from studies such as Merritt and Spreer (2020) and Park (2012) show us that
creating a community of readers, a space to share reading experiences, helps combat
disengagement and disinterest in reading. That is, they show that even students who generally
score well and meet expectations when it comes to reading tasks, are unmotivated during their
independent reading time. This shows us that the barrier is not the fact that they are struggling to
read, but rather that they are lacking the desire to enjoy reading. However, Merrit and Speer (2020),
as well as Park (2012), go on to show that when students are engaged in reading communities and
have time, peer encouragement, school structures in place, accessibility to books of interest, and
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opportunities to engage in dialogue surrounding what they are reading, the more these students are
to say that reading is pleasurable experiences.
In Donalyn Miller’s book Reading in the Wild (2013), she and Susan Kelly explored the
idea of “wild” or avid readers. In this exploration, they discovered that there are five characteristics
of wild readers: (1) they dedicate time to reading; (2) they self-select reading material; (3) they
share books and read with others; (4) they have reading plans; (5) and they show preference for
genres, authors, and topics (p. xxiii-xxiv). It is important to note that these characteristics do not
point to ability or reading level, but rather reading behaviors. When thinking about a reading
community, these five characteristics are key to this community aspect. For students to feel a sense
of community and belonging as a reader, they need to be able to have the time and space to share
reading experiences.
Conversation. For students to feel a sense of community as readers, having conversations
surrounding what they are reading is a key aspect. Lapp and Fisher (2009) highlight the importance
of having conversations, specifically as it relates to student book clubs. They note how all students
in their study were equipped to enter discussion with others because they all had books they chose
to read and could offer evidence from their texts. Along with this, students were having
conversations around their favorite characters as well as characters from other books they had read
or movies they had seen. Lapp and Fisher said, “While these factors are often part of an effective
book share, we were most intrigued by our students' level of analysis of the decisions made by the
characters as well as their acceptance or rejection of these behaviors as ones they would add to
their personal repertoires” (p. 560). This is important because it shows that amid student
conversations, they were digging deeper into character analysis rather than just discussing surface
level details.
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Park (2012) also notes the conversational benefits that a book club model promotes by
saying, “Reading together makes visible how readers respond differently to the same text
depending on what they bring to it, and makes possible for readers to be challenged, supported,
and even transformed by the interpretations, perspectives, and life experiences of others” (p. 209).
This shows us that these conversations happening in communities of readers help grow and
challenge readers to think differently than before they had read the text and entered conversation
around it. Park also highlights that the students valued being part of reading and discussion
communities and that this experience was encouraging them in the future to choose texts that they
could have talk about with others.
Choice Reading
Researcher, Jeffery Wilhelm (2016), admits that he has always been a proponent of choice
reading. While he also admits that he has had concerns about what his students or his own
daughters might choose to read, he wanted to know more about the benefits of choice reading.
What he found was that students who were able to choose what they read were experiencing one
of the five areas of pleasure (immersive play pleasure, intellectual pleasure, social pleasure, the
pleasure of work, and the pleasure of inner work) and this played into the increased engagement
that these readers had. In this discovery, Wilhelm recognizes that schools are making sure students
can read so that they become active members of society, but he also says that in the midst of this
focus that finding pleasure from reading is neglected. With these identified areas of pleasure in
mind, Wilhelm concludes that when given the choice, readers tend to read what they need. Wilhelm
recognizes that teachers may be concerned that student choices will not prepare them for standards
and assessments, but Wilhelm argues that this is misguided and that engaging in these areas of
pleasure have just as much value. He goes on to argue that reading for pleasure needs to take the
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forefront of our practices, that this is an undervalued experience for our readers, and the way to
foster this engagement is through choice reading.
Other benefits of choice reading have been noted and directly linked to increasing student
reading engagement. Mercurio (2005) found that “when students chose their own books, they
became more engaged in reading” (p. 135). Along with increased reading engagement, other
benefits included students self-reflecting when reading, learning how to choose books that were
right for them, learning that they could enjoy a book, learning that they liked reading more than
one genre, choosing reading over other activities, and reflecting on literary elements discussed in
class. Not only did students discuss the books they were reading with one another, they were
encouraging one another to read books that they enjoyed.
Access. Fisher and Frey (2018) mention, “The International Reading Association (2000)
recommended a minimum of seven books per student in the class. Therefore, a classroom library
for a group of 28 students would need nearly 200 texts for students to read” (p. 91). This highlights
the need for accessible texts for all students. Students will be more likely to choose a book for
themselves if they can find something appealing in a large variety of options. Mackey (2021) goes
on to say, “Such access relies on many support mechanisms, some of which involve the ‘simple’
application of sufficient money and time to create a collection and make it available to potential
users” (p. 2). By saying this, Mackey is recognizing that educators need time and money to create
a classroom library of options for students to access. Once students have access and choice,
Mackey also recognizes that being able to choose from all those options may be difficult for some
students who are not sure what they want to read or what they might like to read. He goes on to
suggest that read-alouds are a “sure-fire” way to promote certain texts and have proven to ignite
interest in students.
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Texts Representing Identity: Culture, traditions, and voice
As Kozak and Recchia (2019) mention, “it is crucial to provide students with books that
authentically represent a variety of voices, traditions, and experiences, especially including the
voices that are underrepresented in literature” (p. 573). It is important that students are able to
“see” their own backgrounds or experiences in the literature that they are reading in order for them
to relate and connect to the texts.
In addition to Kozak and Recchia’s (2019) statement, researchers such as Marquez and
Colby (2021) and McCullough (2013) have proven the importance of readers identifying with the
cultures, traditions, and voices that they are reading about. In Marquez and Colby’s 2021 study,
students were culturally connecting with the texts, they were observed singing songs they
recognized mentioned, and they connected with cultural foods that were discussed in the book.
Marquez and Colby said, “The molding influences of food and music traditions enabled the
students to draw parallels between the fictive narrative and their own lives” (p. 212). This example
shows how the students engaged personally with the cultural basis of the book. These researchers
go on to say that because of this, the students were able to make predictions and make inferences
about the plot and characters because they were able to draw on their own personal experiences in
connection. As this relates to student engagement, they said, “…students interacted with the
culturally relevant texts at a deeper level and this interaction, in turn, resulted in increased
enthusiasm for and comprehension of the readings” (p. 212).
Additionally, it is proven that students have higher levels of enjoyment and likelihood to
read stories in their spare time when they can relate to the cultures and characters. McCullough’s
2013 study showed that the students who read stories about characters of their own culture were
more likely to be engaged in the story and were also more likely to read similar stories in their free
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time. Interestingly, these students also admitted that these stories were more difficult for them to
read than other stories, but they were more engaged because they were able to identify with the
characters and the experiences that they were reading about.
Understanding cultures. Park (2012) draws a connection between understanding other
cultures and identities and having a community of readers. She describes how a reader
experiencing a text alone may not have and understanding of perspectives different than their own.
She says, “Reading communally, however, a reader is likely to encounter multiple or even
conflicting perspectives, thereby becoming more aware of the assumptions she is bringing to the
text and more open to the consideration of alternatives” (p. 194). This highlights the necessity of
reading texts in community with one another and the importance that holds for students
understanding other cultures. Park goes on to say that when students enter into these conversations
with one another surrounding cultural representation in literature, a student’s own worldview is up
for “reexamination” as students grapple with what they thought they knew about a culture
compared to new information they have learned.
Summary
Rosenblatt’s reader response theory recognizes the transaction that occurs between a reader
and a text meaning both the text and the reader bring something to the table during the reading
experience. The text brings the words and the author’s intent while the reader brings background
knowledge and personal experiences to discover meaning. In relation to reading engagement,
Rosenblatt’s theory helps us understand that there is more to reading than just being able to read
the words on the page, but rather the experiences of the reader are valuable to the level of
engagement a reader will have with a given text.
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Important aspects of reading engagement, as is supported by reader response theory, are
building a community of readers (Ahlfeld, 2020; Merrit & Spreer, 2020; Miller, 2013; Park, 2012),
allowing choice reading (Mercurio, 2005; Wilhelm 2016), and providing texts that include a wide
variety of culture, traditions, and voices (Kozak & Recchia, 2019; Marquez & Colby, 2021;
McCullough, 2013). Within each of these areas, students have the opportunity to bring their own
experiences to the text they are engaging with.
Kelly Ahlfeld (2020), drawing on Donalyn Miller’s expertise, tells us that readers need a
community and shared space to be better motivated. Miller goes on to describe the characteristics
of avid readers, which includes the sharing of books and reading with others, further displaying
the need for a community of readers. With this, readers need the time and space in order to share
their reading experiences with others. Student conversations is a specific way in which students
explore this community aspect. Lapp and Fisher (2009) highlight the benefit of student book clubs
as a way for students to have a shared time and space for conversations surrounding what they are
reading. Within these conversations, students are digging deeper into character analysis rather than
maintaining surface level observations.
Wilhelm (2016) highlights the necessity of choice reading in order to engage and motivate
readers. He goes on to describe how students are engaging in different aspects of pleasure when
they get to choose what they read and that this is an undervalued experience for readers in the
classroom. In a time when standards are at the heart of instruction, Wilhelm argues that reading
for pleasure gets dismissed when in reality it is just as important. When looking at choice reading,
access to texts is a major component of this. Fisher and Frey (2018) as well as Mackey (2021)
show us that educators need the time and money to create classroom libraries where students have
access to a wide variety of texts as well as a large number of options to choose from.
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Finally, Kozak and Recchia (2019) prove the importance of providing books that represent
a wide variety of cultures, traditions, and voices, meaning students are able to “see” themselves in
the texts they are reading. They go on to describe how students that can relate to the identities in
the texts they are reading have a better ability to make connections and predictions by drawing on
personal experiences. Specifically, Park (2012) highlights the aspect of understanding cultures
through reading and sharing in a community. She describes how students understand their own
culture or other cultures by seeing stories from different perspectives and challenging their
previous viewpoints from learning about new experiences.
With building a community of readers, students can engage in discussions with peers about
what they are reading, and they are able to see different perspectives that are shared by peers. With
this, students are using and building background to respond to the texts they are interacting with.
With choice reading, students are finding books that they find pleasurable, and they encourage
others to engage in this enjoyment. Lastly, with texts that represent a variety of cultures, traditions,
and voices, students can “see” themselves in the texts they are reading, which allows them to relate
more to the texts on a personal level.
Conclusions
Creating a community of readers, allowing choice reading, and providing texts that
represent a variety of cultures, traditions, and voices are essential to increasing student reading
engagement. As student lives and experiences change and develop into adolescents, it is vital that
educators are changing their structures and instruction alongside their students. Implementing
these key aspects into classroom culture and instruction can help students find the enjoyment and
pleasure of reading that will carry them into adulthood and help them become lifelong readers.
The literature review has highlighted the positive impacts that these aspects have on reading
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engagement. The project description that follows will include materials that educators can use
alongside their current curriculum to foster reading communities, choice reading, and a variety of
text identities.
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Chapter Three: Project Description
Introduction
As children become adolescents, their motivation, engagement, and interest in reading
decreases (McKenna, Kear, & Ellsworth, 1995). Although this is proven, researchers have fought
to find solutions to this issue. A few strategies that help combat reading disengagement include
creating a community of readers (Ahlfeld, 2020), promoting choice reading (Wilhelm, 2016), and
providing access to texts with a variety of culture, traditions, and identities represented (Kozak &
Recchia, 2018).
The purpose of this project is to inform educators of the issue at hand and to provide them
with resources that can be easily implemented to increase student interest and engagement in
reading. This chapter includes and explanation of the included components as well as a guide to
implementation of the included resources.
Project Components
The first component of this project is a presentation (Appendix A) that will be shared with
middle school reading teachers. This presentation will include an overview of the issue of
disengaged adolescent readers, as well as engagement and motivation strategies related to creating
a community of readers, implementing choice reading, and providing access to a wide variety of
texts.
Since we know from McKenna, Kear, and Ellsworth (1995) that engagement and
interesting in reading decreases once students reach adolescence, it is important to first know and
understand student reading behaviors before other project components are introduced. Students
will complete a reading engagement survey (Appendix B) indicating their level of interest in
reading, as well as other reading habits throughout their daily and weekly activities. This is to be
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used at the beginning of the school year before other project components are introduced and at the
end of the school year after project completion.
In Donalyn Miller’s book Reading in the Wild (2013), she talks about the characteristics of
“wild” or avid readers. A few of these characteristics include having a reading plan, self-selecting
reading material, and sharing books with others. Students will have a reading plan (Appendix C)
where they will be able to keep track of the books they have read throughout the school year. This
also includes a rating out of five stars that they would give that book, and a place for them to keep
track of books they want to read still during the year. As students engage with classmates, they
will be able to utilize their reading plan to offer recommendations to others or to write down
recommendations they have received. Along with this reading plan, there are additional online
resources where students can track what they are reading, as well as write reviews and engage in
online discussion forums about their reading.
Lapp and Fisher (2009) draw attention to the importance of students having conversations
about the books they are reading to increase engagement and interest. These researchers point out
that these conversations cause students to think more deeply and more analytically about what they
are reading rather than remaining at surface level observations. The included discussion guide
(Appendix D) can be used with students in a literature circle or book club setting or during class
to help guide student conversations.
Fisher and Frey (2018) and Mackey (2021) recognize the resources needed in order to build
a classroom library where students have many options for choice reading. While educators surely
need time and money to help classrooms libraries, once these means are secured, educators then
need to know what to purchase for students. Included is a student interest survey (Appendix E),
which would help classroom teachers know why types of books their students typically enjoy
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reading that they could then offer as options in their classroom libraries. To help educators provide
access to choice texts, there are many resources available. A handout with suggested resources to
help students access texts is included for educators looking for ways to get books in the hands of
students (Appendix F). Once students have access to a wide variety of texts, Mackey (2021) also
recognizes that some students may have difficulty choosing a book from so many options. To help
solve this problem, he believes book talks are a great way to promote books that may pique student
interest. Included in an example book talk (Appendix G) to show educators what this could look
like in their classrooms.
Project Evaluation
To evaluate the effectiveness of these materials, students will be given a pre-survey at the
beginning of the school year as well as a post-survey at the end of the school year in which they
will evaluate their reading behaviors (Appendix B) and interests (Appendix E). Student reading
plans (Appendix C) will also be used to determine growth in how much students are reading or
want to read. Along with this, teacher observation (Appendix H) of student reading behaviors will
also be taken into consideration when determining project effectiveness and whether student
reading engagement and motivation increased during the school year.
Project Conclusion
As students enter adolescences and, according to research, become disengaged or
disinterested, there are solutions that can be implemented to help students find engagement and
motivation in reading. Some of these solutions include building a community of readers (Ahlfeld,
2020), providing access to choice texts (Wilhelm, 2016), and having a wide range of texts that
represent student identity, culture, and tradition (Kozak & Recchia, 2019). For this project,
materials were created to help students access books and engage in conversations about what they
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are reading to help build a reading community, while also providing educators with resources that
will build a classroom library and a wide access to choice texts.
Plans for Implementation
Plans for implementation include meeting with the middle school reading teachers to show
the presentation and included resources. With the approval of administration, implementation will
begin next school year with teachers starting the year with the pre survey. Throughout the year,
teachers will implement strategies and resources and observe changes in motivation amongst
students. At the end of the year, teachers will give the post survey, which will help determine
program effectiveness.
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Appendix B

Reading Engagement Survey
On a scale of 1-10 (1 being the least and 10 being the most), how much do you enjoy
reading?
1
2
3
4
5
6
7
8
9
10
Do you have a library card?
A. Yes
B. No
If you have a library card, how often do you use it?
A. Once or more a week
B. Once or more a month
C. Once or more a year
D. I don’t have a library card
How much time do you spend reading outside of school?
A. 1-2 hour a week
B. 3-4 hours a week
C. 4-5 hours a week
D. 6+ hours a week
E. I don’t read outside of school
Do you talk to your friends and/or classmates about books you are reading or books
you’d like to read?
A. Yes
B. No

Created by Elizabeth Lezman, 2022
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Appendix C

Independent Reading Plan
Books I Have Read

Book Rating

Created by Elizabeth Lezman, 2022
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Books I want to Read

Appendix D

Discussion Guide

Use the following strategies to help guide your group’s discussion about the reading.
Make sure each group member has an opportunity to contribute to the conversation.
Make sure you get to each of the strategies below – 5 minutes for each strategy should
be enough time!
Summarize: Refresh your memories about what happened in this section of reading by
discussing the main events that have occurred.
Characters: Did you learn anything new about the characters in this section of
reading? Which characters do you like? Why? Which characters do you dislike? Why?
Enjoy: What is something you have really enjoyed in this section of reading? This could
be a character, a scene, a quote, etc. Discuss why you really enjoyed that element.
Confusion: Discuss any areas of this section of reading that were confusing for any of
your group members. Help your group members by explaining what you understood
about that aspect of the story.
Connections: What connections can you make between the text and the outside
world? This could be text to text, text to self, text to world, text to community, text to
school, text to movie, etc.
Predictions: Predict what you think might happen next in the story. Be sure to use
evidence from the text to support why you think that might happen.
Evaluations: Do you like the book so far? If so, why? If not, why not? Has your opinion
of the book changed at all since you began reading? Would you recommend this book to
others? If so, who might you recommend this book to?

Created by Elizabeth Lezman, 2022
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Appendix E

Reading Interest Survey
1. What is your favorite television show? Why?
2. What is your favorite movie? Why?
3. What is your favorite book? Why?
4. What is the title of a book that you’d like to read that you haven’t read yet?
5. Do you prefer fiction books (made up stories) or non-fiction books (real life
information)?
a. Fiction
b. Non-fiction
6. What fiction topics do you like reading about? Circle all that apply.
a. Historical fiction
b. Mystery
c. Romance
d. Graphic novel
e. Realistic fiction
f. Science fiction
g. Fantasy
h. Classics
i. Adventure
j. Sports
k. Animals
l. Horror/thriller
m. I prefer non-fiction topics
7. What non-fiction topics do you like reading about? Circle all that apply.
a. Biography
b. Health
c. Science
d. Sports
e. History
f. Poetry
g. I prefer fiction topics
8. When choosing a book to read, what are factors that help you choose a book? Circle all
that apply.
a. The summary
b. The number of pages
c. The cover
d. The book is part of a series
e. The book is written by an author that I like
f. The book was recommended by a friend
g. The book is in a genre I like
Created by Elizabeth Lezman, 2022
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Appendix F

Access to Choice Texts
Print Texts
FirstBook - https://firstbook.org/
• FirstBook is a non-profit organization that believes education is the best way out
for children living in poverty – because of this, they help provide ways to easily
access books
• Online resource includes a marketplace to buy books at discounted rates as well
as a book bank to buy books in bulk at discounted rates to help build classroom
libraries
Thriftbooks - https://www.thriftbooks.com/
• Thriftbooks values empowerment, empathy, education, and an escape all through
the reading experience
• Thriftbooks is an online used bookstore that offers texts at discounted rates that
could be used to help build a classroom library
Half Priced Books - https://hpb.com/home?&size=25&#product-panel-home
• Online resource includes a used bookstore
• Educator Discount available (10%) on already discounted books to help build
classroom libraries
Digital Texts
Sora – https://soraapp.com/
• Sora is used in conjunction with OverDrive to provide students access to texts
online through any device using the online web browser or downloading the app
• Schools can build custom book selections for free for students to access and this
includes millions of text selection options
Epic - https://www.getepic.com/
• Epic provides free access for educators to create online classrooms where
students can access texts for free
Digital Library Card
• In conjunction with local libraries, educators can sign students up for a digital
library card, which gives students access to eBooks or audiobooks through the
library’s online checkout system in conjunction with OverDrive or Libby

Created by Elizabeth Lezman, 2022
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Appendix G

Book Talk Example
This book is called Chains by Laurie Halse
Anderson. This story is set during the beginning of
the Revolutionary War and is told from the point of
view of 13-year-old Isabel. As the war starts to
intensify, Isabel is also fighting her own personal
war – for her own freedom. Isabel, along with her
sister Ruth, become property of the Locktons who
have no compassion for the two girls.
Isabel meets a boy named Curzon, who is also a
slave, but he has connections with the Patriots. He
encourages Isabel to spy on the Locktons since they
know details about the British invasion. Isabel is
unsure at first, but when something horrible
happens to her sister, Isabel realizes that she owes
the Locktons nothing and she decides to fight for
her own freedom.
You will enjoy this book if you like: suspense and
historical fiction
This book is also part of a series, so you’d be able to read two more books after this one!

Created by Elizabeth Lezman, 2022
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Appendix H

Observation Notes
Student Name:
Conference Date

Book Student is Reading

Created by Elizabeth Lezman, 2022
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Observations/Notes

